ANTI-RACISM

DISCUSSION
GUIDE
Nationwide uprisings against police brutality and
movements like Black Lives Matter have brought
systemic racism to the forefront—making it imperative
for district and school leaders to cultivate anti-racist
school systems. Historically, district leaders have
focused on multicultural literacy and implicit bias
training, but the national conversation has catalyzed a
focus on anti-racism.
District leaders across the country are asking how they
as individuals can (a) examine their own beliefs and
actions and (b) foster an environment in which they
can push conversations about race, racism, and other
equity issues. Although conversations about race pull
individuals out of their comfort zones and, at times,
lead to conflict and tension between participants, it is
important to lead productive discussions about equity
issues in your districts and schools. We created this
discussion guide to help leaders effectively navigate
these topics by establishing goals for equity discussions,
brainstorming questions for holding constructive
conversations, and identifying actions to take as a result
of the perspectives and information shared.

DEFINE WHAT YOU
HOPE TO EXAMINE

I identify how I
may unknowingly
benefit from racism

I promote & advocate
for policies & leaders
that are anti-racist

I recognize racism
is a present &
current problem I seek out questions
that make me
uncomfortable.

There are several frameworks available in surrounding
anti-racism research; therefore, it is critical for districts
to define what they hope to examine. Topics range from
understanding how members of the community feel
about a race-related issue to exploring how students
from diverse racial and ethnic groups can benefit from
sharing their experiences. Without a clear focus for the
discussion, facilitators won’t be able to provide the most
impactful, educational, and open conversation, and may
miss an opportunity to bring stakeholders together.

I sit with my
discomfort

I deny racism
is a problem
I avoid hard
questions

Becoming
Anti-Racist

FEAR ZONE
I strive to be
comfortable

I talk to others
who look &
think like me
I listen to others
who think & look
differently than me

Source: U.S. Department of Justice

LEARNING ZONE

GROWTH ZONE

I educate myself
about race &
structural racism
I am vulnerable
about my
own biases &
knowledge gaps

I surround myself with
others who think & look
differently than me

Source (right): Adapted from a figure by Dr. Andrew M. Ibrahim, which
is inspired by the writing of Dr. Ibram X. Kendi.

I speak out
when I see
racism in action

I understand my
own privilege in
ignoring racism.

I educate my peers
how racism harms
our profession
I don’t let mistakes
deter me from
being better

I yield positions
of power to
those otherwise
marginalized

THE ALLY CONTINUUM
Districts are using the Ally Continuum to facilitate allyship among key stakeholders.

APATHETIC

AWARE

NO UNDERSTANDING
OF THE ISSUES

KNOWS BASIC
CONCEPTS, NOT
ACTIVE ON BEHALF OF
SELF OR OTHERS

ACTIVE
WELL-INFORMED,
SHARING AND SEEKING
DIVERSITY WHEN
ASKED/PROMPTED

ADVOCATE
COMMITTED, ROUTINELY
AND PROACTIVELY
CHAMPIONING
INCLUSION

Source: Adapted from a figure by Jennifer Brown
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ESTABLISH GOALS FOR
THE CONVERSATION
Once you have defined what you are working
toward, you should prepare goals for your
discussion about the inequities in your district.

GLOSSARY
Race: A human group defined by itself or others as distinct by virtue
of perceived common physical characteristics that are held to be
inherent. Determining which characteristics constitute the race is a
choice made by human beings; neither markers nor categories are
predetermined by any biological factors.
Ethnicity: A sense of common ancestry based on cultural
attachments, past linguistic heritage, religious affiliations, claimed
kinship, or some physical traits.
Source: Stephen Cornell and Douglas Hartmann

CONSIDERATIONS FOR ORGANIZING A FORMAL DIALOGUE ON RACE
COMMUNITY DYNAMICS AND INDIVIDUAL CONCERNS

PARTICIPANTS AND THEIR NEEDS

Facilitators should consider historical and current community
contexts and issues related to race that might be addressed in formal
conversations. Possibilities include:
 Sharing of cultural knowledge between different racial and
ethnic groups;
 Addressing a historical or current event or problem in the
community or the nation at-large; and
 Exploring implicit biases and systemic injustices or inequalities.

Facilitators should consider which stakeholder groups will participate
in the dialogue, as this will influence the topics addressed during the
conversation. Possible participants include:
 District and school staff (e.g., administrators, teachers,
instructional support staff, operations staff);
 Community members (e.g., elected officials, business partners,
representatives of local nonprofits); and
 Students and their families.

IMMEDIATE AND LONG-TERM GOALS

DISCUSSION FORMAT AND CADENCE

Facilitators should consider their objectives in hosting a formal
conversation around race or specific racially-focused events and
issues. Possible goals include:
 Building relationships between participants of different races
and ethnicities;
 Learning empathy for the challenges faced by a historically or
currently disadvantaged racial group; and
 Planning actions to address problematic community dynamics.

Facilitators should consider how they wish to organize and structure
the discussion to best achieve outlined goals. Possible formats include:
 Small group meetings with a limited number of specified
participants (e.g., a high school class, a committee meeting);
 Open forums that can be attended by any interested individuals
or groups; and
 Ongoing working sessions that occur on a set schedule.
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Source: Community Relations Service, U.S. Department of Justice
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E S TA B L I S H G OA L S F O R T H E CO N V E R SAT I O N

Facilitators should first consider local
climate, national events, historical
contexts, and the experiences of
individuals from different races
to generate potential foci for the
discussion. They should research
how “race remains a key predictor
of access, opportunity, safety[,] and
well-being” and how this dynamic
plays out within their local school
community. Such reflections can
encompass how specific groups
or individuals within the district,
including the facilitators themselves,
face disadvantages, prejudice, or bias
due to their race and, conversely,
how others may experience unearned

privileges and advantages due to their
race. Knowledge of racial issues and
disparities and how they manifest in
schools and the community will allow
facilitators to begin brainstorming
ways in which racially-focused
conversations may challenge those
issues and disparities and the
narratives surrounding them.
These explorations should also
emphasize the specific concerns
of those groups or individuals that
will participate in the conversation.
In particular, facilitators should
anticipate participants having different
perceptions and experiences with

the external construction of racial
identities (i.e., how others perceive
an individual of a certain race)
and its internal manifestation (i.e.,
how individuals identify and define
themselves). Relatedly, facilitators
need to consider their own racial
identity and the disadvantages or
privileges that accompany it—as well
as participants’ interpretation of
those disadvantages or privileges—to
appropriately frame their individual
experiences and maintain conscious
consideration of how their race
impacts their ability to lead a raciallyfocused conversation.

DISCUSSION GOALS TO ADVANCE RACIAL JUSTICE AND EQUITY IN EDUCATIONAL ORGANIZATIONS
AWARENESS
Build participants’ awareness of
equity issues and their ability to
understand and examine those
issues critically. As such, the
conversation will help normalize
reflective dialogue about race and
related issues.
© 2020 Hanover Research
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CAPACITY-BUILDING
Develop a specific skill or knowledge
set for participants to leverage
in their daily work around racial
equity. Moreover, the conversation
may introduce specific strategies
or resources for participants to
use immediately.

ACTION
Initiate a particular action plan,
policy shift, or program to combat
institutional racism and advance
racial justice. These conversations
focus on coordination of participants’
efforts and the resources at
their disposal.
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TIPS FOR FACILITATING THE CONVERSATION
Facilitators must also consider how
to structure critical conversations
about race. Logistical items such as
distributing pre-reading or reference
data, scheduling a meeting time,
selecting questions and prompts for
discussion, and outlining rules and
procedures for administering the
discussion (e.g., managing talk time,
dealing with increased tensions) are an
important part of these considerations.
Facilitators must also determine how to
structure these critical conversations
so that they are constructive and
focused on goals. This includes
intentional framing of conversations
around intended goals and results.

norms. Facilitators will generally
want to emphasize empathy, respect,
confidentiality,
acceptance
with
discomfort, and conflict management
when setting rules.
Here are a few examples facilitators
can use to start the conversation:
“Share the airspace.”
“What is said here stays here; what is
learned here leaves here.”
“Challenge ideas, not people.”
Finally, facilitators should include a
land acknowledgment at the start of

the session. Conversations about racial
injustice can often center on the Black
community; while this is a critical focus
point, these conversations may fail
to make space for the first Americans
to experience racism: Indigenous
people. Facilitators should name
the Indigenous territories where the
discussion is taking place, explain why
this is important to acknowledge, and
address the relevance of Indigenous
rights to the subject matter of the
discussion.
Source: Amnesty International

In addition, at the start of any formal
conversation around race, racial equity,
and social justice, facilitators should
work with participants to formalize and
codify norms and expectations. Ideally,
facilitators will collaborate with the
participants to establish these norms
and expectations, though facilitators
may simply need to present participants
with a set of guidelines that they
must adhere to—if time constraints
prevent group collaboration around
© 2020 Hanover Research
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Q U E S T I O N S TO G U I D E T H E CO N V E R SAT I O N

POTENTIAL QUESTIONS RELATED TO
INDIVIDUALLY LIVED EXPERIENCES
1. What is your racial, ethnic, and/or cultural background?
What aspect of your racial or ethnic identity makes you
the proudest?
2. When were you first aware of your race? What
circumstances drove this recognition?

ACTIVITY
A helpful way for facilitators to ask this question is
to write down participants' answers on a flipchart
or index cards. The facilitator can then place the
answers around the room randomly and allow
participants to do a "gallery walk". This can ease
participants into being more willing to share their
perspectives openly.

BYSTANDER INTERVENTION
The bystander effect is “the concept that when there
are a group of people that witness an incident,
that we as individuals are less likely to respond.”
Facilitators can discuss how participants can advocate
for victims in these situations by intervening—helping
to remove them from the situation, distracting the
instigator (e.g., taking them aside to ask an unrelated
question), and, if in a workplace or similar setting,
reporting the abuse to a leader.

3. How often do you think about your racial or
ethnic identity?
4. In what ways does your race impact your personal life?
Your professional life?
5. Does racial or ethnic identity enter in your process of
making important or daily decisions? If so, how?
6. How much and what type of contact do you have with
people of other races or groups? What is the nature of
these relationships?
7. Have you ever felt “different” in a group setting because
of your race/ethnicity? How did this affect you?
8. Have you ever experienced a situation where your
race or ethnicity seemed to contribute to a problem or
uncomfortable situation?
9. Have you ever witnessed someone being treated unfairly
because of their race or ethnicity? How did you respond?
10. How would you answer the question of where we want to
go in race relations as a community?
11. What things have you seen that give you hope for
improved race relations?
12. What are some steps you could take to improve race
relations in our schools and community?

Source: Kelly Charles-Collins
© 2020 Hanover Research
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Q U E S T I O N S TO G U I D E T H E CO N V E R SAT I O N

POTENTIAL QUESTIONS RELATED TO
COMMUNITY AND SCHOOL EXPERIENCES
1. How would you describe the overall state of race relations
in our community?
2. What problems do you see in the school community that
are related to race and ethnicity?
3. What racial groups tend to be socially isolated from one
another in our community?
4. Are there any specific factors (e.g., language,
socioeconomic status, neighborhood segregation) that
compound issues related to race?
5. What are some of the underlying conditions and hindering
forces negatively affecting race relations in our community?
6. In what ways do we agree and/or disagree about the nature
of our racial problems, what caused them, and how serious
they are?
7. How do racial divisions adversely impact individuals from
specific races and the community-at-large?
8. If we had excellent race relations, what kinds of things
would we see, hear, and feel in the community?
9. What are the main changes that need to happen to
increase understanding and cooperative action across
racial lines?
10. What are some steps we could take to improve race
relations in our schools and community?
11. Should we continue and expand this dialogue to get more
people involved? How could we do that?
12. What will we do to ensure follow-up to this conversation?

© 2020 Hanover Research
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CLOSING THE CONVERSATION
Facilitators should recognize and
explain to participants that a single
or even a series of racially-focused
conversations may still result in more
work needing to be done to accomplish
target goals. Relatedly, every individual
participant may not be entirely satisfied
with the end result of a conversation,
so it will fall on facilitators to highlight
progress made toward goals at the
conclusion of a given discussion. For
instance, the facilitator may take the
following actions to provide some
sense of closure to the conversation
in the absence of or in addition
to a measurable representation of
goal achievement:
 Extend gratitude to everyone
for their courage and willingness
to participate in a difficult—but
necessary—conversation;
 Share how the conversation
impacted themselves personally,
© 2020 Hanover Research
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and offer space for others to
share how the conversation
impacted them;
Encourage participants to share
an appreciation for the group
process or of someone in the
group;
Ask participants to share what
they learned about themselves
or what they took from the
conversation;
Prompt participants to follow
up with another participant for
deeper dialogue to continue
learning and personal discovery;
Inquire if there are any actions
people are inspired to take as a
result of the conversation; and
Schedule a future conversation or
an ongoing meeting time with the
same participants.

Indeed, facilitators should reiterate that
participants have learned something
from the conversation while also
encouraging individuals and the whole
group to complete any planned or
proposed action derived during the
conversation, whether those actions
are undertaken at the personal or the
institutional level. This might mean
encouraging participants to learn
more to build on knowledge and skills
acquired during a given conversation
or educating others in the school
community. Conversely, facilitators
may ask participants to implement a
series of actions which they outlined to
alter organizational policies or modify
individual behaviors as they relate to
racial equity.

7

SOURCE LIST
DEFINE WHAT YOU HOPE TO EXAMINE
“Let’s Talk! Discussing Race, Racism, and Other
Difficult Topics with Students.” Teaching Tolerance.
https://www.tolerance.org/sites/default/files/
general/TT%20Difficult%20Conversations
%20web.pdf
ESTABLISH GOALS FOR THE CONVERSATION
“Community Dialogue Guide: Conducting a
Discussion on Race.” Community Relations Service,
U.S. Department of Justice, September 2003. pp.
5–6, 8–9. https://www.justice.gov/archive/crs/
pubs/dialogueguide.pdf
Horowitz, J.M., A. Brown, and K. Cox. “The Role
of Race and Ethnicity in Americans’ Lives.” Pew
Research Center, April 9, 2019. https://www.
pewsocialtrends.org/2019/04/09/the-role-ofrace-and-ethnicity-in-americans-personal-lives/
Solomon, D., C. Maxwell, and A. Castro.
“Systematic Inequality and Economic Opportunity.”
Center for American Progress, August 7, 2019.
https://www.americanprogress.org/issues/race/
reports/2019/08/07/472910/systematicinequality-economic-opportunity/
Cox, R. “Overcoming Social Exclusion: Addressing
Race and Criminal Justice Policy in the United
States.” Washington Center for Equitable Growth,
February 18, 2020. https://equitablegrowth.org/
overcoming-social-exclusion-addressing-race-andcriminal-justice-policy-in-the-united-states/

© 2020 Hanover Research
K12MISC0220

“Understanding Race and Privilege.” National
Association of School Psychologists, 2016. https://
www.nasponline.org/resources-and-publications/
resources-and-podcasts/diversity/social-justice/
understanding-race-and-privilege
Hampton, C. and K. Lee. “Chapter 27. Working
Together for Racial Justice and Inclusion | Section
4. Strategies and Activities for Reducing Racial
Prejudice and Racism.” Community Tool Box |
Center for Community Health and Development,
University of Kansas. https://ctb.ku.edu/en/tableof-contents/culture/cultural-competence/reduceprejudice-racism/main
“Talking About Race: Whiteness.” National
Museum of African American History and Culture,
Smithsonian Institution. https://nmaahc.si.edu/
learn/talking-about-race/topics/whiteness
“Talking About Race: Social Identities and Systems
of Oppression.” National Museum of African
American History and Culture, Smithsonian
Institution. https://nmaahc.si.edu/learn/talkingabout-race/topics/social-identities-andsystems-oppression
“Talking About Race: Race and Racial Identity.”
National Museum of African American History and
Culture, Smithsonian Institution. https://nmaahc.
si.edu/learn/talking-about-race/topics/race-andracial-identity
“Guidelines for Discussing Incidents of Hate,
Bias, and Discrimination.” Center for Research on
Learning and Teaching, University of Michigan.
http://crlt.umich.edu/publinks/respondingtobias

“Indigenous Land Acknowledgment”. Native
Governance Center. https://nativegov.org/a-guideto-indigenous-land-acknowledgment/
“Race”. Stanford Encyclopedia of Philosophy, May
25, 2020. https://plato.stanford.edu/entries/race/
Ishani Perera, Ayendri. “Activism Skills: Land
and Territory Acknowledgement”. Amnesty
International, September 1, 2017. https://www.
amnesty.ca/blog/activism-skills-land-and-territoryacknowledgement
QUESTIONS TO GUIDE THE CONVERSATION
“Talking About Race.” Intergroup Resources. https://
www.intergroupresources.com/talking-about-race/
Moldenhauer, K. “Potential Activities to Set
Classroom Discussion Environment.” Carleton
College, July 11, 2019. https://apps.carleton.edu/
curricular/aiseminars/climate/activities/
“Race Matters: How to Talk About Race.”
Annie E. Casey Foundation. p. 2. https://www.
intergroupresources.com/rc/Race%20Matters.pdf
“Talking About Race: Toward a Transformative
Agenda.” Kirwan Institute for the Study of Race
and Ethnicity, Ohio State University. pp. 12–14.
https://www.intergroupresources.com/rc/
TAR%20notebook.pdf
Helfer, S. and H. Omar. “Facilitator’s Guide for
Continuous Improvement Conversations with
a Racial Equity Lens.” Living Cities. pp. 7–8.
Downloadable at: https://www.livingcities.org/
resources/343-facilitator-s-guide-for-continuousimprovement-conversations-with-a-racialequity-lens

8

SOURCE LIST
“Guide to Respectful Conversations.” Repair the
World. pp. 2–6. https://onetable.org/wp-content/
uploads/2016/02/General-Facilitation-Tips.pdf
Gorski, P.C. “Guide for Setting Ground Rules.”
Equity Learning Institute and EdChange. http://
www.edchange.org/multicultural/
activities/groundrules.html
Gassam Asare, Janice. “How Do You
Intervene When You Witness Racism, Bias
And Bigotry In The Workplace?” Forbes,
July 6, 2020. https://www.forbes.com/sites/
janicegassam/2020/07/06/how-do-youintervene-when-you-witness-racism-bias-andbigotry-in-the-workplace/#51b460803872
“Ground Rules for Difficult Conversations and
Talking About Race.” Health Equity Learning
Community, Minnesota Department of Health,
May 2018. http://eeco-online.org/resources/
Documents/Mtg07GroundRules.pdf
CLOSING THE CONVERSATION
“Guidelines for Authentic Conversations About
Race.” Annie E. Casey Foundation. p. 2. http://
inclusivedbq.org/wp-content/uploads/2016/09/
Authentic_Conversations_About_Race.pdf
Brown, A. and D. Sered. “Re-Railing the
Conversation on Race.” Diablo Valley College and
Anti-Oppression Resource and Training Alliance.
pp. 3–4. https://www.dvc.edu/faculty-staff/racialjustice/pdfs/Rerailing%20Race%20Talk.pdf

© 2020 Hanover Research
K12MISC0220

Ferlazzo, L. “Engaging with Students in
Conversations About Race.” Education Week,
June 19, 2020. http://blogs.edweek.org/teachers/
classroom_qa_with_larry_ferlazzo/2020/06/
engaging_with_students_in_conversations_about_
race.html?cmp=SOC-SHR-FB
Bulleted text quoted verbatim, with minor
adaptations, from: “Conversation Guide: Talking
About Racism, Racial Equity and Racial Healing
with Friends, Family, Colleagues, and Neighbors,”
Op. cit., p. 3.

“Action Plan.” Racial Equity Tools. https://www.
racialequitytools.org/plan/action-plan
“Strategies for Reducing Racial and Ethnic
Prejudice: Essential Principles.” Teaching Tolerance.
https://www.tolerance.org/professionaldevelopment/strategies-for-reducing-racial-andethnic-prejudice-essential-principles

“Call to Action.” Equity in the Center. https://www.
equityinthecenter.org/call-to-action/
“Racial Justice.” American Civil Liberties Union.
https://www.aclu.org/issues/racial-justice
Allison, M. “How White People Can Talk To Each
Other About Disrupting Racism.” DoSomething.
https://www.dosomething.org/us/articles/howwhite-people-can-talk-to-each-other-aboutdisrupting-racism
Sanchez, E. et al. “7 Ways You Can Take Action for
Racial Justice Right Now.” Global Citizen, June 2,
2020. https://www.globalcitizen.org/en/content/
how-to-support-racial-justice-black-americans/
Kaur, H. “A Guide to How You Can Support
Marginalized Communities.” CNN, May 30, 2020.
https://www.cnn.com/2020/05/30/us/how-tobe-an-ally-guide-trnd/index.html

9

ABOUT HANOVER RESEARCH
Hanover Research provides high-quality, custom research and analytics through a cost effective model that helps clients make informed
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OUR BENEFITS
EXPERT

FLEXIBLE

DEDICATED

200+ analysts
with multiple
methodology
research expertise

Ongoing custom
research agenda adapts
with organizations’ needs

Exclusive account and
research teams ensure
strategic partnership

EFFICIENT
FEES

OTHER
PRO VIDERS

Annual, fixed-fee
model shares
costs and benefits
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L E A D E R S H I P S O LU T I O N

• College & Career Readiness:

• Family and Community Engagement:

• Build a high-performing administration

• Program Evaluation:

• Talent Recruitment, Retention
& Development:

Support on-time student graduation and
prepare all students for post-secondary
education and careers.

Measure program impact to support informed,
evidence-based investments in resources that
maximize student outcomes and manage costs.

• Safe & Supportive Environments:

Create an environment that supports the
academic, cultural, and social-emotional
needs of students, parents, and staff
through a comprehensive annual assessment
of climate and culture.

www.hanoverresearch.com
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Expand and strengthen family and community
relationships and identify community
partnerships that support student success.

that is the first choice for students, parents,
and staff.

Attract and retain the best staff through
an enhanced understanding of the
teacher experience and staff professional
development needs.

• Operations Improvement:

Proactively address changes in demographics,
enrollment levels, and community
expectations in your budgeting decisions.

@hanoverresearch

https://www.linkedin.com/company/hanover-research

LEARN MORE: hanoverresearch.com/contact-us
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